[image: image1]
Magdalene C of E Primary School 

Headteacher: Mrs S Pearson
Deputy Headteacher: Miss E Cave and Mrs R Turvey 

Chair of Governors: Mrs K Fairbairn-Wint
Special Educational Needs and Disabilities Policy 

January 2026
St Mary Magdalene Primary School

Special Educational Needs Policy
Reviewed:  January 2026                                  

Next review: January 2027
This policy should be used in conjunction with St Mary’s SEN Information Report and the following policies: Safeguarding; Behaviour; Anti-Bullying; Equality; Supporting Pupils with Medical Conditions; Accessibility Plan
Contents:

1. Aims and objectives ........................................................................................................... 4
2. Roles of Governors ............................................................................................................  5
3. Roles of SENDCo and Staff .................................................................................................. 5
4. Identification of Pupil Needs ............................................................................................... 6
5. Dyslexia……………………………………………………………………………………………………………………………...7
6. A Graduated Approach to SEN Support ................................................................................. 7
7. Managing Pupils’ Needs on the SEN Register ........................................................................ 9
8. Assessment of Pupils with SEND

9. Pen Portraits……………………………………………………………………………………………………………………….10
10. Allocation of resources for pupils with SEN ......................................................................... 10
11. Referral for an Education, Health and Care Plan...................................................................10
12. Transition …….…………………………………………………………………………………………………………………..10
13. Continuing Professional Development……………………………………………….…………………………….11
14. Complaints Procedure......................................................................................................... 11
Appendix 1: Assessment, Interventions and Resources……………………………….………………….12
Appendix 2: SEND Cause for Concern Form………………………………………………….…………………13
Appendix 3: SEN Support at St Mary’s…………………………………………………………….………………14
Appendix 4: ILP Template…………………………………………………………………………………..…………..15
Appendix 5: Engagement Model template………………………………………………………………………16
Appendix 6: Pen Portrait EXAMPLE………………………………………………………………………………….17
Appendix 7: Links to Support Services………………………………………………………………..……………18
 SHAPE  \* MERGEFORMAT 



We know that many children will have special educational needs at some time during their school life and that the best way of helping them is for everyone involved to work together.

This policy complies with the statutory requirements laid out in the SEND Code of practise 0-25(2014) 3.65 and has been written with reference to the following guidance and documents:

· Equality Act 2010 : advice for schools DfE Feb 2013
· SEND Revised Code of Practice 0-25 (2014)

· Statutory Guidance on Supporting pupils at school with medical conditions April 2014

· Schools SEN Information Report Regulations ( 2014) ( see www.sendgateway.org.uk) 

More details about the SEN Code of Practice can be found on the Department for Education’s website:

www.education.gov.uk/schools/pupilsupport/sen 

The SEND Local Offer is a resource which is designed to support children and young people with special educational needs and/or disabilities and their families. It describes the services and provision that are available both to those families in Nottinghamshire that have an Education, Health and Care Plan and those who do not have a plan, but still experience some form of special educational need. The SEND Local Offer includes information about public services across education, health and social care, as well as those provided by the private, voluntary and community sectors.

www.nottinghamshire.sendlocaloffer.org.uk 

Contact details:

	SENDCo:
	Amy Wain 

	Phone Number:
	01623 464246

	Email:
	office@stmarys.snmat.org.uk                 
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St Mary Magdalene C of E Primary School 

Headteacher: Miss S Robinson 

Deputy Headteacher: Mrs S Pearson 

Chair of Governors: Mr R Smith
1. Our Vision and Aims 

“Be strong and courageous. Do not be afraid; do not be discouraged, for the Lord your God is with you.” (Joshua 1:9)
In our family, we have the courage to embody Jesus’ love for us. We put others’ needs above our own. We act with integrity and respect. And when others fall short of our expectations, we support them to atone and extend our forgiveness. In doing this, we prepare children to live life in all its fullness: its joys and celebrations, its sorrows and struggles.

Jesus embodies the love and compassion of God for each person, and Christians are called to follow him in this, and to join with others in demonstrating it. He paid special attention to the disadvantaged, excluded, despised and feared. The worth of each child compels us to strive to fulfil all children’s God-given potential, with special consideration given to those who have special educational needs and disabilities. Therefore, through this policy, we aim to: 

· Provide a safe setting in which to learn, where children, parents, governors and staff know that they are valued 
· Celebrate differences, recognising strengths and weaknesses in all of us
· Create an open and honest environment where both children and staff are encouraged to take risks, make mistakes and learn from them 

· Work to prevent bullying of any kind to ensure that all children experience joy at school 

· Afford special provision to ensure equity for children with disabilities or special educational needs

· Recognise that mistakes are part of human experience, therefore we will have a robust approach to dealing with situations when things go wrong.

· Develop the curriculum to extend the needs and fascinations of all children 

· Nurture the aspirations and hopes of all children so they can achieve highly 

· Ensure that all children make good or better progress

· Facilitate high quality training for staff to equip them with the skills to ensure that all children flourish

Love 

Jesus embodies the love and compassion of God for each person, and Christians are called to follow him in this. In our family, love impels us to: 
· putting others’ needs above our own;  
· acting with humility and without entitlement;  
· supporting those experiencing suffering and sadness – in our community and beyond.  
 
“Let all that you do be done in love.” (1 Corinthians 16:14) 
 
Respect 

We seek to model to children an ethos of living well together. The flourishing of pupils goes hand in hand with the flourishing of the wider school community: staff, families, governors and friends of the school. Just as Jesus respected people by taking the time to care for them, we endeavour to: 

· take time to understand the significant theological concepts within Christianity, and celebrate the Christian faith;  
· foster deep respect for other cultures, faiths and traditions; 
· think critically about our beliefs and actions; 
· provide an inclusive environment where special provision is afforded to those with disabilities or special educational needs; and  
· challenge inequality.  
“Whatever you wish that others would do to you, do also to them.” (Matthew 7:12) 
	

	Objectives:
· To cater for pupils with a wide range of abilities and give all children access to the National Curriculum and to the wider school life, alongside pupils who do not have a special educational need

· To accurately identify those children who may have Special Educational Needs and Disabilities
· To recognise that special educational needs as differences in learning that require a different way of teaching
· To foster a culture of equality and inclusion for all pupils

· Make appropriate provision to overcome all barriers to learning and ensure pupils with SEN have full access to the National Curriculum. 
· To ensure that all pupils with SEND receive appropriate, adapted support which meets their specific needs.

· To encourage collaboration between parents, carers and the children themselves in supporting, planning and evaluating all stages of their child’s development

· To assess, record and regularly review pupil’s progress as part of the overall school approach to monitoring pupil progress, including regular reviews of Individual Learning Plan targets.
· To foster positive attitudes and self-confidence in pupil
· Work with, and in support of, outside agencies 
· Create a school culture where pupils feel safe to voice their opinions of their own needs
· To identify and provide appropriate staff training to ensure that all staff have the knowledge and skills to support all pupils




2. Role of Governors 

The Governing Body of Mary’s CE Primary School must: 

· Be involved in developing and monitoring the school’s SEND policy

· Be up-to-date and knowledgeable about the school’s SEND provision, including how funding, equipment and personnel resources are deployed

· Ensure that SEND provision is an integral part of the school improvement plan

· Ensure that the quality of SEND provision is continually monitored

· Have regard to the SEND Code of Practice and other relevant guidance in carrying out their duties 

The school’s SEND governor is: Mrs Rachel Watson
3. Role of the SENDCo:

The SEND Co-ordinator is Amy Wain. 

The SENDCo’s responsibilities include: 

· ensuring the school complies with legislation, and that this policy and its related procedures and strategies are implemented

· co-ordinating provision for children with Special Educational Needs and Disabilities

· Liaising with and advising colleagues

· Managing learning support assistance

· Overseeing the records of all children with SEND

· Liaising with parents of children with SEND

· Arranging/ contributing to the in-service training of staff

· Liaising with external agencies including the LA’s support and Educational Psychology services, health and social services and voluntary bodies

· Reviewing and supporting class teachers with Individual Learning Plans (ILPs)

· Organising and chairing Annual Reviews for pupils with additional funding/ EHCPs
· Maintaining regular contact with governors and head teacher- the SENDCo meets termly with the SEND governor. regularly providing and updating action plans

· Managing SEND resources

· Monitoring, evaluating and co-ordinating provision for children with SEND

· Monitoring and evaluating the progress of SEND pupils in comparison with their own previous performance and that of their peers (both Nationally and locally)
· Liaising with early education providers and secondary schools to ensure a smooth transition.
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In conjunction with staff, the SENDCo will seek to co-ordinate SEND practise across the school. 

4. Identification of pupils’ needs
A pupil has SEN where their learning difference or disability calls for special educational provision, namely provision different from or additional to that normally available to pupils of the same age.  There are four broad areas of need and support:

· Communication and interaction 

· Cognition and learning 

· Social, emotional and mental health

· Sensory and/or physical needs

Upon entry to St Mary’s, class teachers will assess each pupil’s current skills and levels of attainment, building on information from previous settings and key stages where appropriate.  A number of different assessment tools and diagnostic tests are used to identify special educational needs at St Mary’s. We may also call on the expertise of outside agencies, with parental permission.  For some children, SEN can be identified at an early age. However, for other children and young people, differences become evident only as they develop, therefore all who work at St Mary’s should be alert to emerging difficulties and respond early. In particular, parents know their children best and we strive to listen and understand when parents express concerns about their child’s development. We also listen to and address any concerns raised by children and young people themselves. If a parent has a concern regarding their child, our Parent Communication Flowchart outlines who to contact. Below is a section from our Parent Communication Flowchart indicating the pathway to address their concern. 
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Class teachers, supported by the senior leadership team, make regular assessments of progress for all pupils. They identify pupils making less than expected progress, which will include progress in areas other than attainment – for instance, social and emotional development.  We recognise that formal ‘tests’ may not produce an accurate reflection of a child’s ability- it is simply a ‘snapshot’ on one particular day.  Our aim is to collect evidence of the child’s strengths and weaknesses over a period of time that builds up an accurate picture of their needs.
Concerns will be raised where progress in any area of development:

• is significantly slower than that of their peers starting from the same baseline 

• fails to match or better the child’s previous rate of progress 

• fails to close the attainment gap between the child and their peers 

• widens the attainment gap

It should be noted that slow progress and low attainment do not necessarily mean that a child has SEN and should not automatically lead to a pupil being recorded as having SEN. However, they may be an indicator of a range of learning differences or disabilities. Equally, it should not be assumed that attainment in line with chronological age means that there is no learning difference or disability. Some learning differences and disabilities occur across the range of cognitive ability and, left unaddressed may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties.  We are aware that some children may develop complex coping mechanisms that mask particular learning differences; therefore, we are vigilant to individual’s needs.
Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN. Where there are concerns, there should be an assessment to determine whether there are any causal factors such as undiagnosed learning differences, difficulties with communication or mental health issues.  An individual hierarchy of support may be implemented to support pupils with behavioural difficulties (see Behaviour Policy).  Identifying and assessing SEN for children or young people whose first language is not English requires particular care.  Difficulties related solely to limitations in English as an additional language are not SEN.
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At St Mary’s, all staff are encouraged to use the problem-solving model: 

5. Dyslexia
Dyslexia is a learning difference, a combination of strengths and weaknesses which affects the learning process in reading, spelling, writing and sometimes number and calculation. Dyslexic learners may also have accompanying weaknesses in short-term memory, sequencing and the speed at which they process information.

When concerns raised by school or parents about the development of a child’s literacy skills, informal assessments may be used to determine whether the child could have dyslexia.  Following the problem solving model above, strategies will be put in place to support the child’s learning and their progress will be closely monitored (see Appendix 1).

6. A graduated approach to SEND support (see also Appendix 3)
Monitoring
Any pupils who are falling significantly outside of the range of expected academic achievement, in line with predicted performance indicators and grade boundaries, will be monitored.  Once a pupil has been identified as possibly having SEN, they will be closely monitored by staff in order to gauge their level of learning and possible difficulties. The child’s class teacher will take steps to provide adaptive learning opportunities that will aid the pupil’s academic progression and enable the teacher to better understand the provision and teaching style that needs to be applied. These will be recorded using the Cause for Concern form (see appendix 2), which will be given to the SENDCo.  The SENDCo will be consulted as needed for support and advice and may observe the pupil in class.  Parents will be informed fully of every stage of their child’s development and the circumstances under which they are being monitored. They are encouraged to share information and knowledge with the school.

The child is recorded by the school as being under monitoring due to concern by parent or teacher, but this does not place the child on the school’s SEN list. Parents are given this information. It is recorded by the school as an aid to further progression and for future reference.  Pupil progress meetings are used to monitor and assess the progress being made by the child. The frequency of these meetings is dependent on the individual child’s needs and progress being made. 

SEN Support

Where it is determined that a pupil does have SEN, through assessment process detailed in the section above, parents will be formally advised of this and the child’s name will be added to the school’s SEN register and have a personalised Individual Learning Plan (ILP)- see Appendix 4. The aim of formally identifying a pupil with SEN is to help school ensure that effective provision is put in place and so reduce or remove barriers to learning. The support provided consists of a four – part process:

· Assess

· Plan

· Do

· Review 

This is an ongoing cycle to enable the provision to be refined and revised as the understanding of the needs of the pupil grows. This cycle enables the identification of those interventions which are the most effective in supporting the pupil to achieve good progress and outcomes.
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The class teacher remains responsible for working with the child on a day-to-day basis. They will retain responsibility even where the interventions may involve group or one-to-one teaching away from the main class teacher. They will work closely with teaching assistants and /or relevant specialist staff to plan and assess the impact of support and interventions and links with classroom teaching. Support with further assessment of the pupil’s strengths and weaknesses, problem solving and advising of the implementation of effective support will be provided by the SENDCo. 

Parents will be provided with clear information about the impact of support to enable them to be involved in planning the next steps. 
To support this, parents whose children have an ILP or Pen Portrait, see Appendix 4 and 6, will be given a log in to EduKey. This is used within school to support provision mapping. They will be able to actively participate towards their child’s ILP and view the interventions their child is part of. Parents will be able to make comments on the ILP for teachers to see and interact with. 
7. Managing pupils’ need on the SEN register

All pupils placed on the SEN register will have an Individual Learning Plan (ILP)- see Appendix 4.  This is a working document which will move up through school with the child.  It will detail the child’s strengths and weaknesses, including the most appropriate ways to support the child.  There will be number of individual targets (typically 3 or 4); these will be SMART targets: Specific, Measurable, Achievable, Realistic, time-bound.
The ILP will be reviewed formally three times a year by the child’s class teacher, in conjunction with the SENDCo.  Parent and pupil views will be sought and the outcomes of the review shared with parents.  Parents are encouraged to attend all parents’ evenings and ILP review meetings, so that they are fully aware of the progress their child is making.  Parents will also be clear about the support being given to the child in school and ways that they can support at home.
Advice from other professionals can be sought for any pupils in school where there are concerns about persistent lack of academic progress; significant social, emotional or mental health problems; or severe behavioural issues that are beyond the scope of normal classroom practice.  Termly Springboard meeting, which are chaired by the Family SENCO (Christine Turner) and attended by school SENCOs from the Sutton family of school, provide an opportunity to seek advice and discuss additional strategies.  Referrals to outside agencies are usually made through this Springboard process, although some services accept direct referrals from school.  See Appendix 7 for a list of support services available.
At any time if it is felt that the pupil should no longer be on the school’s SEN register then they may be removed, after discussion and agreement between school staff, parents and any other agencies involved with the child.
8. Assessment

Responsibility for assessing pupils with SEND lies with the class teacher, who may be assisted by support staff who work with the child.  All pupils will be formally assessed three times per year.  However, informal assessments are constantly being made that inform next steps for that child.  The SENCO will advise and support colleagues to assess attainment where necessary, and will monitor the progress made by pupils with special needs.  The progress of most children on the SEN register will be tracked in the same way as all other pupils- against age-related expectations (ARE), using O-Track.  For a small number of pupils with more complex needs, assessing against ARE does not show the small steps of progress that they are making.  In this case, the child will be assessed using B-Squared, which helps to set next step targets for them and show small steps of progress.
Where a child of any age is working below KS1, we use the Pre-Key Stage Standards to assess their attainment. This replaces P-Scales (P5-P8) that were previously used.

2021 Pre-key stage 1 - pupils working below the national curriculum assessment standard (publishing.service.gov.uk) 
If a child has profound learning difficulties, the Engagement Model will be used to demonstrate their engagement in five key areas: exploration, realisation, anticipation, persistence and initiation.  This takes the form of careful observation of the child and will be used alongside B-Squared.  The Engagement Model replaces P levels 1-4 for pupils in KS1 and 2. See Appendix 5 for more information. 
9. Pen Portraits

All children who are being monitored or on the SEND register will have a ‘pen portrait’ (see Appendix 6). These are produced by the class teacher, in collaboration with the child, their parents and teaching assistants.  This is a useful record of each child’s unique strengths and weaknesses.  It details all of the successful strategies that help the child’s learning in school.  This ensures that all staff, including cover staff, are well aware of every child’s needs.  They are also invaluable to support successful transition between year groups/ schools and will be updated as necessary, but at least annually.
10. Allocation of resources for pupils with SEN  
The school will seek to devolve appropriate funds for pupils with SEND, in accordance with the prescribed Government support level of up to £6,000 p.a., per pupil (otherwise known as Element 2 funding). When it becomes clear that a pupil has significant barriers to learning and is not making the expected progress, but already receives the full Element 2 funding support (equivalent to 8-9 hours TA support), it would be appropriate for the SENDCo to apply for additional funding. Such pupils with SEND are eligible to apply for additional funding (AFN).  This additional funding is from a budget which is devolved to and moderated by the Family of Schools (which comprises of a secondary school and its feeder primary schools) at Springboard meetings. The SENDCo is required to make a formal bid for additional funding at a Springboard meeting, which are held termly (three times per year).

For those with the most complex needs, additional funding is retained by the local authority. This is accessed through the Family of Schools- Higher Level Need funding (HLN). The Family SENCO will refer individual applications to a multi-agency panel (HLN panel) which is administered by the Local Authority, who will determine whether the level and complexity of need meets the threshold for this funding. 

11. Referral for an Education, Health and Care Plan

If a child has lifelong or significant difficulties, a request may be made for an Education, Health and Care Needs Assessment. This will occur where the complexity of need or a lack of clarity around the needs of the child are such that a multi-agency approach to assessing that need, to planning provision and identifying resources, is required. The decision to make such referral would be taken at a progress review.

Information will be gathered relating to the current provision provided, action points that have been taken, and the preliminary outcomes of targets set. A decision will be made by a group of people from education, health and social care about whether the child is eligible for an EHC Plan. Parents have the right to appeal against a decision not to initiate a statutory assessment leading to an EHC Plan. 

Further information about EHC Plans can found:

· via the SEND Local Offer: www.nottinghamshire.sendlocaloffer.org.uk 

· by speaking to an Education, Health and Care Plan Co-ordinator on: 0115 9774012 or 0115 9773323
· by contacting the ‘Ask Us’ service (formerly Parent Partnership) on: 0800 121 7772
12. Transition
Successful transition of children with SEND is a priority at St Mary’s. Our Foundation Stage team work closely with local childcare providers to ensure that we have as much information as possible about our youngest pupils when they join St Mary’s. In this way, we are aware of potential differences and can begin to put the necessary support in place, as soon as possible. As pupils move from KS2 to KS3, Y6 teachers liaise with the secondary school SENDCo and Y7 colleagues to discuss the SEND pupils who will be transferred. Detailed information, including ILPs, are passed on to enable Secondary Schools to prepare for these pupils. 

If required, additional visits can be arranged for SEND pupils to visit their chosen Secondary School with TAs. Parents are encouraged to meet with the Secondary School SENDCo to discuss any concerns. Pupils will be supported in various ways; for example, they may make a booklet with a map of the school, which they practice using during their visit; sample timetables, which they practice using; and photographs of certain areas of the school.
13. Continuing Professional Development (DPE)

The school recognises the importance of DPE training for staff in relation to Special Educational Needs, and will endeavour to identify and provide the required training. Training will be directed at school staff as necessary, including teachers, TAs and midday supervisors. SEND governors are invited to attend these meetings. The SENDCo, with the Senior Leadership Team, ensures that training opportunities are matched to school development priorities.

14. Complaints procedure

We will do our best to provide a suitable and appropriate education for each child with regard to their age, aptitude and ability. We cannot, however, claim to be perfect and parents may feel the need to pass critical comment. If issues cannot be resolved informally with Class Teachers or the SENDCo, they should be directed to the Head teacher, who will inform the parents of their statutory rights if matters remain unresolved.

Complaints procedures are outlined in the SNMAT Complaints Policy, available on the school’s website.
Independent advice and support for parents can be obtained from Ask Us (formerly Parent Partnership).

Support from Ask Us Nottinghamshire | Ask Us Nottinghamshire (askusnotts.org.uk) 
Appendix 1: Assessment tools, Interventions and Resources

	English Interventions



	Intervention Scheme


	What is the purpose of this intervention?

	Write From The Start 
	The Write From The Start programme guides children through the various stages of perceptual and fine-motor development to lay the foundations for flowing, accurate handwriting.



	Toe by Toe
	Toe By Toe is a small red book designed for anyone who finds reading difficult. This includes weak readers who struggle to decode or those with dyslexic difficulties. It takes them back to the basics of phonic knowledge and consolidating their understanding of spelling rules and syllable division, students develop confidence in their reading.



	Beat Dyslexia
	The Beat Dyslexia series is a step-by-step multi-sensory literacy programme for all pupils struggling to acquire literacy skills, especially those with dyslexia. It takes pupils from the earliest stages of letter recognition through to full literacy. 



	SNIP
	The programme is aimed at increasing reading and spelling and uses the primary high frequency words.



	Rocket Phonics Keep Up
	Done alongside the Rocket Phonics Scheme, this intervention is designed to support KS1 children keep up with the sounds being learnt in class. 

 

	Rocket Phonics Catch Up
	Rocket Phonics Catch Up is for children in Year 2 upwards, to continue developing phonic knowledge. Ideal for those who did not pass the phonics screening test or struggle to recognise sounds in words. 



	Rocket Phonics Guided Reading 
	This intervention uses phonically plausible books from the Rocket Phonics Scheme. Ideal for children who are not already accessing this in KS1 but are still reading lower book banded books. (Pink-Orange). 




	Maths Interventions



	Intervention Scheme


	What is the purpose of this intervention?

	Power of Two
	A coaching manual that supports children by putting in place the building blocks of number and developing skills with mental calculations. This intervention is ideal for children who benefit from repeated maths practise. 



	Maths Catch Up
	Used as an addition to the lesson for children who have signification gaps (LKS) or need a recap of the content taught. 




	SEMH Interventions



	Intervention Scheme


	What is the purpose of this intervention?

	Nurture Group
	Nurture groups assess learning and social and emotional needs and give help that is needed to remove the barriers to learning. Nurture allows children to connect with others, to build important relationships, and to develop a sense of self-worth.



	Fun Fit
	The Fun Fit programme is designed to improve a child's coordination and underlying postural stability and balance. The Fun Fit programme is aimed at children exhibiting poor motor skills: e.g., difficulties with PE, tendencies to trip or bump into things, poor handwriting skills, problems with dressing, using cutlery, concentration, and low self-esteem. 



	CASY
	A counselling scheme available in school, delivered by an outside professional. 



	Fun Fit
	The Fun Fit programme is designed to improve a child's coordination and underlying postural stability and balance. The Fun Fit programme is aimed at children exhibiting poor motor skills: e.g., difficulties with PE, tendencies to trip or bump into things, poor handwriting skills, problems with dressing, using cutlery, concentration, and low self-esteem. 

	Lego Therapy 
	This intervention promotes social interaction, turn-taking skills, sharing, collaborative problem-solving and the learning of concepts. It can be used to target goals around social skills, language and motor skills.

	Drawing and Talking 
	Drawing and Talking is a safe and gentle approach, which provides an effective way for children to process emotional pain or trauma they may be experiencing.

	Solihull Parenting Programmes 
	This is run by staff in school for parents. It focusses on understanding children’s prosocial behaviour, developing knowledge and understanding of child development, needs, behaviour and communication. 

	Sensory Circuits 
	A Sensory Circuit is a short plan of physical activities that enables children to achieve an optimal level of alertness and regulate themselves. It lasts 10-15 minutes and consists of 3 sections: Alerting Activities, Organising Activities and Calming Activities.

	Circle of Friends 
	The 'Circle of Friends' intervention works by gathering a group of peers in a circle of friendly support to help the child with their problem solving.

	Anxiety and Worry Toolkit 
	A range of activities that can be facilitated on a 1:1 or small group basis, covering topics such as how to approach anxiety, coping with uncertainty, distorted thinking, and addressing and conquering fears. 

	Queen Bee


	A programme designed to support young girls with navigating friendship issues.



	KIT Time
	Keeping in Touch time, delivered by our Assistant SENCO. Children are given 1:1 or 1:2 time in which they can check in with a trusted adult and receive the emotional well-being support they require. 


	Assessment
	Dyslexia Checklist/ Profile

British Picture Vocabulary Scale

York Reading Test

Single word reading test

Strengths and Difficulties Questionnaire

Motional

Sensory Needs Audits (Early Years; ASD)



	Resources
	Nottinghamshire Guide to Dyslexia Friendly Schools

Toe-by-Toe (reading and spelling)

SNIP (reading and spelling)

Social stories

Emotion games

Conversation dice

Talking Tins

Recording Buttons

Magnetic letters; large foam letters and numbers

Numicon

Base 10

Sensory Room

Sensory Equipment 

Nurture Room




Appendix 2: SEND Cause for Concern - Supporting Information

	Child’s name:
	D.O.B:
	Year group:

	Summary of Concerns: (Issue)


	Pupil Progress/Assessment data:

Reading

Writing

Maths

P&SD

Independence

Attention

Interaction



	Details of Graduated Response: (Class Action)


	Outcome of discussion/ Further actions



	Impact



	Completed by:

Date:


Appendix 3 : SEN Support at St Mary’s

Appendix 4: ILP Template
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Appendix 5: 
The Engagement Model
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Appendix 6

Pen Portrait EXAMPLE
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Appendix 7: Links to Support Services
Our school continues to build strong working relationships and links with external support services in order to fully support our SEN pupils and aid school inclusion.  Sharing knowledge and information with our support services is key to the effective and successful SEN provision within our school.
At St Mary Magdalene Primary School, the SENDCo attends termly meetings with the Sutton Community Academy of Schools SENCOs. These meetings are primarily to –

- share information regarding specific SEN identification and support

-access relevant training for all staff involved in supporting children with SEN

-develop operating systems across the Family which aid school to school transitions 

-share good practice and expertise

- termly Springboard Meetings to identify children with complex needs who may need additional support from outside agencies

- moderation meeting (yearly) to allocate resources to children with complex needs across the family

The following services will be involved as and when is necessary:
· S.F.S.S. (Schools and Families Support Services)
· E.P.S.    (Educational Psychology Service)

· S.A.L.T. (Speech and Language Therapy)
· P.M.H.T (Primary Mental Health Team)

· C.A.M.H.S. (Child and Adolescent Mental Health Services)
· N.A.P (North Ashfield Partnership) 
 SHAPE  \* MERGEFORMAT 
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______________________________ 
[Name] 

(Headteacher)
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______________________________

Signed 

______________________________ 
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(SENDCo)

Date 

______________________________

Signed 

______________________________ 
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(SEN Governor)

Date

 ______________________________
This policy will be reviewed annually. Approved at Full Governors on _________________________.



Definitions of special educational needs (SEN) taken from section 20 of the Children and Families Act 2014. 





A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for them. A child of compulsory school age or a young person has a learning difficulty or disability if they: 





have a significantly greater difficulty in learning than the majority of others of the same age; or





have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions. 





The areas of need are identified as:   Communication and Interaction


                                                                   Cognition and Learning


                                                                   Social, emotional and mental health difficulties


                                                                   Sensory and / or physical needs
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