Progressive

Within their area(s) of responsibility:

*  Teachers’ planning takes full account of .
prior learning and learners’ capacity to
make exceptional progress; it challenges

and enables almost all learners to extend .
themselves.
*  Most learners achieve excellent progress .

. Learning activities consolidate, build
upon and extend learning to meet the
changing needs of individuals and groups.

*  Teachers have extensive subject and
context knowledge which they skilfully
utilise to reinforce and deepen learning. .

* Identified (vulnerable) groups of learners
make excellent progress as a result of
very high quality liaison between staff,
parents and external services. .

Ambassadorial (UPS3) - evidencing 85%
Influencing (UPS2) - evidencing 65%
Refining (UPS1) - evidencing 50%
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The Advancing Teacher/Developing Leader (M5-6)

Progressive

Ambassadorial (M6) - evidencing 85%
Influencing (MS5) - evidencing 65%

Refining - evidencing 50%

e Planning takes full account of prior learning and .
learners’ capacity to make exceptional progress; it
challenges and enables almost all learners to extend

learning to meet the changing needs of individuals and
groups.

*  Extensive subject and context knowledge is skilfully
utilised to reinforce and deepen learning. It is
presented in ways that challenge and inspire learners to
discover process knowledge for themselves. .

*  Identified (vulnerable) groups of learners make
excellent progress as a result of very high quality liaison
between staff, parents and external services.

Within their area(s) of responsibility: .
. In collaboration with SLT, determine curriculum design

Teachers consistently differentiate in response to .
SEND/GD needs.

e Most pupils make good progress, incl. Identified
vulnerable groups (PP/SEND).

Reflective

will be.

choices.

'

Within their area(s) of responsibility:

-

Lessons are adapted as a direct .
response to learners’ needs and has
optimum impact on progress.

mechanisms with confidence, skill .
and precision to evaluate and
articulate where they are and what
their next steps for learning progress

Almost all learners demonstrate the .
ability to work autonomously and
make excellent progress as a result
of their reasoned and informed

Teaching strategies are automatically
and effectively evaluated to assess

Demonstrate sharp understanding of
the quality of teaching, how this
reflects curriculum intent and the
impact this has on learners’ progress. .

Reflective

Lessons are adapted as a direct response
to learners’ needs and has optimum
impact on progress.

A variety of assessment strategies are
used to evaluate progress.

Almost all learners use an extensive range
of assessment methods and feedback
mechanisms with confidence, skill and
precision to evaluate and articulate
where they are and what their next steps
for learning progress will be.

Almost all learners demonstrate the
ability to work autonomously and make
excellent progress as a result of their
reasoned and informed choices.

Teaching strategies are automatically and
effectively evaluated by teachers to
assess their impact on learners’ progress.

Creative

enabled to make links

An extensive range of
quality resources, incl

adults and learners to
extend their learning.

are able to compare
selection, based on

outcomes.

and be able to articulate the rationale behind it. their impact on learners’ progress. Within their area(s) of
e Based on accurate and contiguous quality assurance, responsibility:
justify and action subject priorities Within their area(s) of responsibility: *  Ensure learners have

to apply their subject
across the curriculum
Evaluate and develop
subject resource base

Almost all learners are .

connections with other

ICT, are used creatively by

Teachers and other adults
resources and justify their .

assessment and learning

meaningful opportunities

“If you’re always trying to be normal you will never know
how amazing you can be.” - Maya Angelou

Creative

Within their area(s) of

responsibility:

*  Almost all learners are
enabled to make links and
connections with other
learning within and beyond
the subject. They develop,
expand and refine these over
time.

*  Anextensive range of high
quality resources, including
ICT (where appropriate), are
used creatively by adults and
learners to extend learning.

*  Teachers and other adults are
able to compare resources
and justify their selection,

based on assessment and

learning outcomes.

Communicative

learners demonstrate deep

the subject matter.

high expectations.

risks.

ARY MAGDA[ &
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Within their area(s) of responsibility:
e  Teachers articulate tasks and model
learning with precision; as a result

understanding of subject matter and
can use this to make abstract links.
*  Teachers use an extensive range of high
order questioning strategies which
promote deep and critical thinking and
transfer of knowledge; as a result
pupils’ gain deep understanding about

e Highly motivated learners respond very
positively to consistent and extremely

. Learners are active partners in process
and outcome; almost all learners have
the confidence to contribute and take

Pay Scales

Eligible unqualified teachers & main pay
range teachers will be automatically
considered for progression and no
application will be necessary. However,
annual pay progression within the range
is not automatic and decisions regarding
pay progression will be clearly
attributable to the teacher’s
performance with reference to the
appraisal process.

Teachers will progress by one point
following each successful performance
management/appraisal review until
they reach M6/UTR®.

Performance Related Pay Criteria are set
out opposite.

Additional progression within the main

Communicative

an

themselves. e Avariety of assessment strategies learning within and beyond understanding of subject matter and can
*  Most learners achieve excellent progress within are used to evaluate progress. the subject. They develop, use this to make abstract links.

subjects and related skills «  Alllearners use an extensive range of expand and refine these *  Teachers use an extensive range of high
. Planned activities consolidate, build upon and extend assessment methods and feedback over time.

high
uding

subject matter.

high expectations.

risks.

skills

the

Teachers articulate tasks and model
learning with precision; as a result
learners demonstrate deep

order questioning strategies which v
promote deep and critical thinking an'd“ﬁ
transfer of knowledge;
gain deep understanding about the

*  Highly motivated learners respond very
positively to consistent and extremely

Learners are active partners in process
and outcome; almost all learners have
the confidence to contribute and take

¢ Other adults are partners in planning and
assessment. They demonstrate a level of
autonomy to be able to adapt tasks to
meet the needs of learners.

Within their area(s) of responsibility:

*  Deliver high quality training to staff
based on development priorities and in
response to quality assurance.

as a result pupils’

The Thriving Teacher/Emerging Leader (M3-4/UTR6)

Progressive

*  Planning takes good account of prior learning and learners’
capacity to make good or better progress.

*  Planning challenges and enables almost all learners to
extend themselves.

*  Most learners make good progress within subjects and
related skills

*  Planned activities consolidate, build upon and extend
learning to meet the changing needs of individuals and
groups

e Strong subject and context knowledge enthuses and
challenges learners. Most learners are able to interrogate
and manipulate new and exiting knowledge.

* Identified (vulnerable) groups of learners make good
progress as a result of high quality liaison between staff,
parents and external services.

Within their area(s) of responsibility:

*  Demonstrate clear understanding of curriculum design and
be able to articulate the rationale behind it.

*  Based on sound quality assurance, identify and action
priorities for the development of your subject curriculum

*  Provide guidance to teachers for differentiation in response
to SEND/GD needs.

e Ensure that pupils make good progress, incl. Identified

vulnerable groups (PP/SEND).

Influencing (M3/UT6) - evidencing 65%

Refining - evidencing 50%

Ambassadorial (M4) - evidencing 85%

Reflective

learners’ needs and have a positive
impact on the progress of most
learners.

¢ Intervention enables most learners
to make good progress

¢ Alllearners are enabled to use a

and feedback mechanisms to

and what their next steps for
learning progress will be.

¢ Most learners demonstrate the
ability to work autonomously and
strategies challenge learners to
make considered choices.

securely evaluated to assess their
impact on learners’ progress.

Within their area(s) of responsibility:

reflects curriculum intent.

The Evolving Teacher (M2/UTR5)

Influencing (M2/UTS5) - evidencing 65%

Refining - evidencing 50%

Ambassadorial - evidencing 85%

Progressive

Reflective

Planning shows accurate assessment of prior .

learning which generally matches all learners’

needs. expected progress.
Planning show sufficient progression for all .

learners. to evaluate progress.
Most learners make expected progress within .

subjects and related skills

Planned activities generally meet the needs of
individuals and groups

Sound subject and context knowledge engages .
learners. Most learners are able to access and

Assessment within lessons and adaptations .
to strategies enables all learners to make

A variety of assessment strategies are used

Almost all learners are enabled to use some .
assessment methods and feedback
mechanisms t identify, with some accuracy,
what they have achieved.

Most learners are able to identify .
appropriate ‘next steps’.

¢ Lessons are adapted in response to .

good range of assessment methods

accurately evaluate where they are .

*  Teaching strategies are routinely and .

*  Demonstrate clear understanding of
the quality of teaching and how this

Creative

Most learners are able
to link and apply
learning beyond as well
as within the subject.

* A wide range of

resources, including ICT,

are of a high standard
and well matched to
support learning.

Specific evaluation of

the use and impact of

resources on learning is
made.

Within their area(s) of

responsibility:

Articulate opportunities

learners have to apply

their subject skills

across the curriculum

¢ Source effective
resources for staff use

Communicative

learning with clarity; as a result
learners demonstrate secure
knowledge.
questions which promote deep

*  High expectations motivate and

in taking risks.
and assessment. They make a
progress.

Within their area(s) of responsibility:
*  With the support of SLT, deliver
training to staff based on
development priorities and in
response to quality assurance.

*  Teachers articulate tasks and model
understanding of subject matter and
can use this to make links to existing

*  Teachers use a range of high order
understanding of the subject matter.
engage learners. Learners respond
challenge willingly and purposefully;
they become increasingly confident

*  Other adults are involved in planning

significant contribution to learners’

pay range may be considered for those
teachers who, in the professional
judgement of the appraiser, can
demonstrate that there is evidence of:
(a) Consistently ‘ambassadorial’
teaching

Improvement targets are
consistently exceeded

Successful leadership of a whole
school initiative where impact can
be evidenced.

(b)

ualified Teacher Pay Scales —

Scale Point Salary (taken from
SNMAT Pay Policy,

2020)

£18,169

£20,282

£22,394

£24,507

£26,622

£28,735

Qualified Teacher Pay Scales —
Main Range

Scale Point

Salary (taken from
SNMAT Pay Policy,
2020)

£25,714

£27,600

£29,664

£31,778

£34,100

£36,961

Creative

subject.
Resources o

The majority of .
learners make links
with other learning
within and beyond the

standard have been
selected appropriately .
to support learning.

Communicative

taught.

f a high
matter.

Teachers share tasks and model learning
clearly; as a result learners demonstrate
sound understanding of subject matter

+  Teachers use a range of questions which &
promote understanding of the subject '“\~

Appropriate expectations engage learners
and the majority remain on task for most of

Any qualified teacher may apply to be
paid on the upper pay range and any
such application must be assessed in
line with this guidance. It is the
responsibility of the teacher to decide
whether or not they wish to apply to
be paid on the upper pay range.
Applications may be made once a year
by no later than 31 October.

Applications should contain evidence
from the last 2 years, should be made
in writing and be submitted to the

use relevant subject knowledge in order to
make expected progress.

Identified (vulnerable) groups of learners make
expected progress as a result of appropriate
liaison between staff, parents and external
services.

The majority of learners demonstrate the
ability to work autonomously; learners can
make appropriate choices but are often
dependent on adults.

Teaching strategies are purposefully and
securely evaluated to explore their impact

General evaluation of the time. Success is valued; learners
the use and impact of engagement with tasks is positive and
resources on learning constructive.

is made. *  Other adults demonstrate a secure

understanding of intended learning which

makes a contribution to learners’ progress.
Communication between adults enables
them to support learners’ needs.

headteacher.

An application from a qualified teacher
will be successful where the Governing

The Novice Teacher (M1/UTR1-4)

Ambassadorial (UT 3-4) - evidencing 85% (M1 Term 3)
Influencing (UT 2) - evidencing 65% ( M1 Term 2)
Refining (UT 1) - evidencing 50% (M1 Term 1)

Progressive

With senior colleagues’ support:
Planning shows accurate assessment of prior
learning which generally matches all learners’

needs.

Planning show sufficient progression for all

learners.

Most learners make expected progress within
subjects and related skills

Planned activities generally meet the needs of
individuals and groups

Sound subject and context knowledge engages
learners. Most learners are able to access and
use relevant subject knowledge in order to
make expected progress.

Identified (vulnerable) groups of learners make
expected progress as a result of appropriate
liaison between staff, parents and external

services.

on learners’ progress.

Body is satisfied that:

Reflective

With senior colleagues’ support:

Assessment within lessons and adaptations to
strategies enables all learners to make expected
progress.

A variety of assessment strategies are used to
evaluate progress.

Almost all learners are enabled to use some
assessment methods and feedback mechanisms t
identify, with some accuracy, what they have
achieved.

Most learners are able to identify appropriate
‘next steps’.

The majority of learners demonstrate the ability
to work autonomously; learners can make
appropriate choices but are often dependent on
adults.

Teaching strategies are purposefully and securely
evaluated to explore their impact on learners’
progress.

Creative

With senior

colleagues’ support: .

¢  The majority of
learners make
links with other
learning within .
and beyond the
subject.

. Resources of a .
high standard
have been
selected
appropriately to
support learning. .

*  General
evaluation of the
use and impact of
resources on
learning is made.

Communicative

With senior colleagues’ support:

the teacher is competent in all
required elements of the relevant
UPR standards;

the teacher’s achievements and
contribution to the school are
substantial and sustained (met
criteria at two successful and
consecutive performance
management/appraisal reviews) .

Teachers share tasks and model learning
clearly; as a result learners demonstrate
sound understanding of subject matter
taught.
Teachers use a range of questions which
promote understanding of the subject
matter.
Appropriate expectations engage learners
and the majority remain on task for most of
the time. Success is valued; learners
engagement with tasks is positive and
constructive.
Other adults demonstrate a secure
understanding of intended learning which
makes a contribution to learners’ progress.
Communication between adults enables
them to support learners’ needs.

Qualified Teacher Pay Scales —
Upper Range

Scale Point Salary (taken from
SNMAT Pay Policy,

2020)

£38,690

£40,124

£41,604

Growing expert teachers: career progression descriptors, linked to pay




DPE
Implementation

N Our Principles of High Quality DPE (Weston, 2017; Timperley, 2007)
‘?"\S,;‘QQMARY SCHOG, & 1. DPE needs to take the form of sustained projects, not one-offs
2 The best DPE is context driven; learning should connect to pupil needs.
3. For genuine impact, teachers need external expertise, support and challenge
4 Teachers need to take ownership of evaluating their own DPE

Staff Meeting Time

ringi

69 vay for the Expert Teacher/Strategic Leader (UPS1-3) Amumreen All teachers take part in weekly

"G ofthe very fow books that | workd

professional development

Needs of the Strategic Leadership C. Science & Self-Regulation Success for All Reading List R
Expert Teacher Pedagogy sessions.
e Strategic
leadership * NPQ Leading Behaviour * NTU Offsite ¢ TIPs meetings with * NC: Courageous Start with Why (Sinek,
development and Culture Masters (30 Line manager Conversations: 2011) REFRAMING These operate on a th ree_week|y
o Staff * NPQ Senior Leadership Credits): * Leadership Matters: Discussing Diversity Reframing ORGANIZATIONS | s e
development * NC: Developing a Coaching Strategic Topic 28: One-to- and Religion in Organisations (Bolman cycle, comprising:
«  Succession Culture in Schools (NC) leadership One Meetings Education and Terrence, 2017) a) Ta rgeted DPE
i * NC: The Importance of research * Leadership Matters: * NC: Empowering Putting Staff First
. zl:::glzg Staff Wellbeing as Part of a linked to Topic 31: Appraisal Girls to Succeed in (Tomsett & Uttely, 2020) b) Whole School DPE
management Whole School Approach to whole school Meetings STEM Subjects and Be Less Zombie — Elvin c) Individualised DPE
+  Leadership Mental Health improvement * NC: Certificate in Careers - Primary Turner
time * NC: Change Management Instructional * NC: Unconscious
in Relation to the Coaching Bias: Develop
Education Inspection Resilience in the
Framework Classroom to
* Leadership Matters Support Pupil
Pathway: Senior Leader Outcomes

DPE Pathway for the Advancing Teacher/Developing Leader (M5-6) Targeted DPE

Needs of the Subject Leadership C. Science & Pedagogy Self-Regulation Success for All Reading List lozase or
Advancing career stage)
Teacher * NPQ Leading Teaching * NTU Offsite Masters (30 ¢ TIPs meetings *  Mentoring ECTs (associated * Daring Greatly
*  Developing * NPQ: Leading Literacy Credits): Leadership with Line mentor training from (Brene Brown,
coaching * NPQ: Early Years research linked to subject manager provider) 2012)
and Leadership responsibility ¢ NC: Certificate * NC: ECF Reforms: Principles ¢ Curriculum:
mentoring *  Mentoring new subject * NC: Neuroscience for in Effective of Instructional Coaching Construction Individualised DPE
skills leaders Learning: Is There a Better Communicatio e NC: ECF Reforms: and Critique . :
L_ e QOutward e Accountability sessions Way of Teaching? nand Understanding the (Ross, 2000) (11 mee‘tlngs based
e facing with senior leaders * NC:How to Teach Managing Statutory Induction *  The on appraisal and QA)
el support ¢ NC: Curriculum Effective Critical Thinking Difficult e NC: ECF: Teacher Curriculum:
e Understan Leadership: Starting Skills to Support Pupils’ Conversations Mentoring Gallimaufry to
ding of Curriculum Learning and Growth for Leaders * Leading community Coherence
curriculum Conversations * NC: Cognitive Load *  Application for learning events (Myatt, 2018)
design ¢ NC: Understanding Theory: Effective Chartered *  NC: Bridging the Education *  Hit the Ground
(single Ofsted ‘Deep Dives’ Implementation in Teacher Status Gap: Improving Pupil Kneeling Targeted DPE
subject) and the Role of Subject Curriculum Planning and ¢ Leadership Outcomes for (Cotrell, 2009) 1in 3 professiona| deve|0pment
Leaders Lesson Design Matters Disadvantaged and .
¢ NC: Subject specific Pathway: Vulnerable Learners sessions are ta rgeted to career
deep dive training Middle Leader stage. This is documented in the

diagram to the left and is

DPE Pathway for the Thriving Teacher/Emerging Leader (M3-4/UTR®6) underpinned by research about

Needs of the Subject C. Science & Pedagogy Self- Success for All Reading List the best development
Evolving Leadership Regulation i ;
B — opportunities for each stage in a
¢ Subject * SLDevelopment * NC: Pedagogical * TIPs *  NC: Supporting The *  Getting started with the teacher’s ca reer, in order to
leadership Programme incl. Techniques to Support meetings Most Academically SOLO Taxonomy, (Hook,
support accountability Pupil Progress and with Line Able Disadvantaged 2016) enable them to progress to be
e Evoking sessions with Academic Achievement manager Pupils ¢ Learning strategies: a 'experts' in their fleld
deep SLT * NTU Offsite Masters (30 * Leadershi * NC: What it's really like synthesis and conceptual
learning * NC: Certificate in Credits): Pedagogical/ p Matters to have autism? model (Hattie and
¢ Understandi Subject curriculum focussed Pathway: * NC: Supporting Pupils Donoghue, 2016) Primary Huh / Whole School DPE
ng of CP — Leadership — research linked to age- Middle with ASD through * Visible Learning and the i s sy oo (ARG . .
particularly Primary range or subject Leader Effective Use of Science of How We Learn el ¢ 1in3 professmnal development
in subject * NC: Effective responsibility Technology (Hattie & Yates, 2013) sessions is focused on
area subject * NC: Certificate in * NC: The Graduated ¢ Primary HUH — Mary Myatt . . .
leadership Learning through Play Response to SEND, and John Tomsett (2022) development pomts arising from
for Early Years Settings Wave 2: Guidance for QA and the SIP. This provides an
* ABCDoes: Continuous Teachers and SENCOs . .
Provision (varied opportunity to work with ALL
courses) staff in school to move practice

forward based on key priorities.

S DPE Pathway for the Evolving Teacher (M2/UTR5)
(9 0 1O Ihg
P 3 Needs of the Subject C. Science & Pedagogy Self-Regulation Success for All Reading List Individualised DPE
f‘ppgee’l'r'gzse - Knowledge 1 in 3 professional development
OUTSTANDING scaffolding. Key stage group + WALTHRUs PD «  Half termly «  Colleague - Howtobean sessions is devoted to meeting
g PR'“@%’;‘(’;..SEC:OOL * Increased guided curriculum: SL https://www.walkthrus.co.uk/ mentor observations: Outstanding time with a teacher’s line
practice; self- support in ¢ NC: Harnessing the Power of meetings based on ECF Primary School ) .
monitoring and foundation subjects Effective Questioning in the e Termly focus. Teacher (Dunn, manager. Du rng the meetlngs,
self-regulation Keeping abreast of Classroom to Improve Pupil progress ¢ NC: Adopting a 2017) short term ta rgets will be
e Practical latest educational Outcomes reviews Dyslexia-friendly * Teaching .
knowledge issues and ¢ NC: High-Quality Feedback and * Leadership Approach to Backwards reviewed and set. Bespoke
central to initiatives Targeted Support to Raise Matters Teaching and (Griffith & Burns, i
development Reach Out CPD Attainment Pathway: Learning — Primary 2014) c_leVEIOpment opportu nities
¢ 15% non contact (Science) * NTU Offsite Masters (30 Aspirant *  NC: Scaffolding * EngagingLearners linked to year group or pe rsonal
time https://www.reach Credits): Pedagogical/ Leader Strategies — Better (Griffiths & Burns, :
outcpd.com/ curriculum focussed research Classroom 2012) needs can also be prOVIded'
linked to age-range Learning for All * Talk Less
¢ NC: Blooms Taxonomy: Pupils Teaching (Wallace
translating theory into practice * NC: Certificate in & Kirkman, 2014)
*  Early Career Framework — Equality, Diversity VN
Redhill & Inclusion WALKTHRUs

TEACHING

WALKTHRUs
Needs of the Subject C. Science & Self-Regulation Culture of Success for All Reading List WALKTHRUSs
Novice Knowledge Pedagogy T e
¢ Realworld S
experience * Yeargroup *  WALTHRUs *  Weekly *  NC: Effective Behaviour Management: Is ¢  WALKTHRUs 1 & 2:
¢ Communitie curriculum: SL PD NC: mentor ‘Challenging Behaviour’ Misunderstood? Sherrington &
s of support in all Applying meetings * NC: Developing & Implementing Effective Caviglioli
practice. subjects Rosenshine's *  Termly Pedagogical Practice for Pupils with SEND * Rosenshine’s
¢ Context- *  Yeargroup Principles of progress *  NC: Overcoming Language Barriers & Addressing Principles in
free rules assessment Instruction to reviews with the Additional Needs of EAL Pupils with SEND Action: Sherrington
*  Support to requirements Establish mentor * Colleague observations: based on ECF focus. e Teach Like a A
manage * ReachOut Effective *  NC: Certificate * Sapere: P4ACLevel 1 Champion: Doug —
workload CPD (Science) Teaching in Organising * NC: Teaching and Supporting Pupils with Dyslexia - Lemov ROSENSHINE'S
¢ 20%non https://www.r Practice and Managing Primary *  Unlocking Learning catal L L
contact eachoutcpd.co *  Early Career School Trips * BSquared training Intentions and
time m/ Framework — *  NC: Certificate *  Motional training Success Criteria: "
Redhill in Stress *  Review of sexual abuse in schools — Ofsted Shirley Clarke Q .
Awareness *  HAYS: Safeguarding (Annually) BOOkI |Sts

All teachers are provided with

Expert teaching is rooteh in secure mental models... advised booklists, designed to

Subject Knowledge Self-regulation Cognitive Science & Knowledge inform and  develop  their

* Knowledge of the concepts and * Knowledge of how to analyse, Pedagogy * Knowledge of what their pupils know pedagogical and leadership
processes that pupils need at different evaluate & iterate their own * Knowledge of how and don't know, what motivates and knowledge and practice. These
stages of their journeys; how these are knowledge and action towards learning works and concerns them, and hOIW these things are chosen to compliment the
best represented and sequenced (Hattie, increasing impact (Ericsson, how to catalyse it. change over time (Berliner, 2004, DPE on offer for their career
2003); as well as common obstacles to 2015; Hattie, 2012). * It encompasses Schempp, 2002). t Book ided i
progress (Sadler, 2016). * This includes an awareness of cognitive, emotional, * The development of pupil knowledge is >Lage. 00ks ~are provided In

» Expertise is domain and context specific, their own cognitive biases & social and cultural produced (and limited) by teacher school for staff to use. They may
and developed over hundreds & how to mitigate them. dimensions assessment knowledge (Christodoulou, also wish to purchase copies of
thousands of hours. 2017; Wiliam, 2016). their own.

Growing expert teachers: deliberate professional empowerment (DPE)


https://www.reachoutcpd.com/
https://www.reachoutcpd.com/
https://www.reachoutcpd.com/
https://www.reachoutcpd.com/
https://www.reachoutcpd.com/
https://www.walkthrus.co.uk/
https://books.google.co.uk/books?id=JTiQAgAAQBAJ&pg=PA1&source=gbs_toc_r&cad=2#v=onepage&q&f=false
https://books.google.co.uk/books?id=JTiQAgAAQBAJ&pg=PA1&source=gbs_toc_r&cad=2#v=onepage&q&f=false
https://books.google.co.uk/books?id=JTiQAgAAQBAJ&pg=PA1&source=gbs_toc_r&cad=2#v=onepage&q&f=false
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