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- = School starts at 8.45am and finishes
at 3.15pm. |

* Inthe morning the children come
into the classroom, choose their
dinner and wash their hands
before accessing a funky finger
activity. :

We provide an on —going rolling snack time where children can
access a snack at a time they would like it. We offer fruit and |
milk and will be soon introducing other snacks to the children.
We would appreciate a donation of 5op per week to allow us to
purchase these. Water is always available to the children.
Please ensure their water bottle is clearly labelled. Please be
aware school policy is only water is allowed in the bottles.



Attendance and Punctuality

& SessionTimes o : = School Absences

The procedures for following up absences is as follows:
Morning

*Parents: should contact the school office before

_ c o - " . PR 9:00am using the dedicated absence line to give a
9
The morning register will be open from 8.45am to 8.15am (warning bell rings at 8.40am for Pea<0h for Abiskncs ad i eskiation aF lergth of

children to line up). Day 1l, absence

) . . ) sAttendance Officer: where parents have not contacted

A child will be marked as late if they arrive at school after between 8.50am and 9.15am. by 9.30am, make contact with parents by text or
q - - = o - S - - telephone. Appropriate register code applied.
The morning register will close at 9.15am. Pupils arriving after this time will receive an : St . i
unauthorised absence mark in the register. «Attendance Officer: if contact has not yet been
D 2 established, continue to make efforts to engage the

ay family. Record all contact as internal monitoring on

CPOMS.

Afternoon

The afternoon register will be open from 12.45pm to 1.15pm. *Attendance Officer: if contact has been established

A child will be marked as late if they arrive at school for the afternoon session between but the pupil remains absent, carry out a welfare call.
Speak to the child via telephone or undertake a home

12.50pm and 1.15pm. visit.

*Attendance Officer & Safeguarding Team: if contact

The afternoon register will close at 1:15pm. Pupils arriving after this time will receive an has heen not esiabithed. iidtriaka’s home vish

unauthorised absence mark in the register. alongside member of Safeguarding Team. Record all
contact as internal monitoring on CPOMS.

*WHEREABOUTS KNOWN: the absence meets the
threshold for enforcement actions. Attendance
Officer/Safeguarding Team to make joint referral to
Family Services via Early Help (EHAF), evidencing
actions taken.

*WHEREABOUTS UNKNOWN: absence could meet
threshold for removal from role. Attendance
Officer/Safeguarding Team to make joint referral to
Children Missing Officer (CMO).




Health and Safety

—— e—— - = = e — - — = ==

Please flnd a link to our ‘Medicines in School’ policy: :
https //stmarvmaqdaleneprlmarv secure-primarysite.net/medicines-in- school/

Nut Free schobl — pléa_sé do not send nut products into school. : ; : |

»
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Our School Values




- Behaviour Policy 2022-23

* The polic
on developing the |

purposes of
this palicy, the

children’s intrinsic JE==
motivation.

For the
purposes of
this policy, the
school defines
“serious

una la
behaviour" a5
any behaviour
which may
cause harm to
oneself or
others,
damage the
reputation of
the school
within the
wider
community,
and/or any
ill=gal
behaviour.
This includes,
but is ot
limited to, the
following:

Procedures for dealing with inappropriate behaviour: September 2022

Examples of particular hehavigurs (this is not on exhgustive list)

inappropriz
inappropriate =rrupting or talk

teacher, rude f;

distracting or interfaring witl
Unsafe actions e

Attention-seeking
Disobedienca

bringing in bann.

Lack of correct equipment &
kit, not i ading diary

Discrimination 2
humil
<
partnershi
and sexual grientation).
Vexatious and malicious behaviour
manner 5p 5510 CaUSE annoyanc
i esty intended to cause harm t
Harassment,/Bullyin, : i

our intended to hurt an in

ia electro

g others)
school avoidance
deliberate latensss
Theft
Possession of banned items
Po: ion of legal orillegal drugs, glcphal or tobacoo
Persistent defiance, disphediepge or destructive behaviour
Refusing to comply with disciplinary sanctions
Any behaviour that threatens safety or presents a danger
Any behaviour that seriously inhibits tha learing of pupils
Any serious behaviour that requires the immediate attention of 2
staff membe;

Procedure for managing behaviour

&ny single example
and reminder of beh
ill result in & yellow card.

classed a5 ‘serious unacceptable behaviour' — see bl

Ower the course of a school day: i ell
as ‘serious unacceptable beha

Sassion times are categorised as follows:

Session 4

The member o ng with th m
account of the situation from the pupil. This

a verbal reprimand and reminder
school-based community service
loss of privilege

ntizl impact of their
in the future
ed w
or potential
the future

ina

fixed term or permanent exclusio
the headteacher has the p 3

then add actions as appropriate.

ill result in 3 verbal reprimand

rds, this will be classed

Support following a sanction

& Behaviour support Plan will usually
haviour and Inclusion Lead for &n initial peri

oup interventi
e of friends and ra
alternative cla:
Internal referral
KIT time with 3 member of the pastoral team

ain breaks duri
Internal referral

and hame and enable pai
mzintain good bal

Responding to the
needs of SEND pupils
Possible support
meechanism. ude but
are not limited to:

ned sess|

strategically planned
late

Possible support
mechanisms include but
are not limited to:

Personalised
f Support




4. The Role of Parents

Behaviour

The role of parents is crucial in helping schools develop and maintain good behaviour. To support PO I I Cy T
the school, parents should be encouraged to get to know the school’s behaviour policy and, where = = Sty 9
possible, take part in the life of the school and its culture. P t ’
Parents have an important role in supporting the school’s behaviour policy and should be a re n S
encouraged to reinforce the policy at home as appropriate. Where a parent has a concern about

management of behaviour, they should raise this directly with the school while continuing to work RO | e

in partnership with them.

Schools should reinforce the whole-school approach by building and maintaining positive

relationships with parents, for example, by keeping parents updated about their children’s

behaviour, encouraging parents to celebrate pupils’ successes, or holding sessions for parents to

help them understand the school’s behaviour policy.

Where appropriate, parents should be included in any pastoral work following misbehaviour,

including attending reviews of specific behaviour interventions in place.

Parents/carers are expected to:

* make children aware of the appropriate behaviour in all situations and be aware of the school
rules and expectations;
encourage independence and self-discipline, to show an interest in all that their child does in
schiool and offer a framework for social education; and
foster good relationships with the school and support the school in the implementation of this

palicy.




~ Reading/Phonics

= —= — = - e ——a - - - —— . —

Reading is vital! Please ensure that Qou read with your child at least 5 times a week and record this in
their reading diaries. Your child will keep the same book for a week and will be changed on a Friday.

Reéding diaries will be checked by‘ staff regularly throughout the week and reminders sent to families
that haven't read. Please ensure your child brings their diary to school everyday.

Please make use of our Lending Library — more infO:https://www.s’tmarvmaqdaIene-primarv.co..uk/Iendinq-Iibrarv/

TipS to help at home with reading: ht’_cps://www.stmarvmaqdaIen.eprimarv.co.uk/readinq-strateqies/
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As you may already be aware, the DFE introduced a new EYFS framework, commencing September 2021.

What does this mean for your child?

Your child will follow the updated EYFS framework and will work towards the final assessment at the end of the Reception -
year, using the new ELGs (Early learning goals). These goals are short statements that teachers assess your child against at
the end of the year. The 7 main areas of learning remain the same. These are;

ol TS

' )

As part of the changes to the new framework, it also means that there is less emphasis on recording paperwork,
meaning we, as adults, can spend more time with your child getting to know them and having those quality
interactions. The new framework is also more aligned with the KS1 curriculum, further ensuring your child’s
educational journey from reception to KS1 is building upon previous knowledge.

Reception Baseline

The reception baseline assessment, or RBA is a short, interactive and practical assessment of your child’s early
literacy, communication, language and mathematics skills when they begin in school. It will be undertaken with your
child’s class teacher and will measure your child’s progress from reception to year 6. The school, the teachers and
you, as parents will not be shared and the data will only be accessed by the DFE. The teacher will be able to spend
quality 1-1 time with your child, getting to know them and if they need any further support in certain areas. When
your child reaches year 6, you will be able to see the progress your child has made throughout their school journey.
If you wish to read further on the reception baseline, then you can find a useful parent booklet here;

https://www.gov.uk/government/publications/reception-baseline-assessment-information-for-parents
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Listening,
Attention and
Understanding

Gross
Motor Skills

Fine
Motor Skills

Prime areas Early Learning Goals

- Listen attentively and respond to what they hear with relevant
questions, comments and actions when being read to and during
whole class discussions and small group interactions.

Make comments about what they have heard and ask questions to
clarify their understanding.

Hold conversation when engaged in back-and-forth exchanges with
their teacher and peers.

+ Participate in small group, class and one-to-one discussions, offering
their own ideas, using recently introduced vocabulary.

+ Offer explanations for why things might happen, making use of
recently introduced vocabulary from stories, non-fiction, rhymes and
poems when appropriate.

+ Express their ideas and feelings about their experiences using full
sentences, including use of past, present and future tenses and
making use of conjunctions, with modelling and support from
their teacher.

Negotiate space and obstacles safely, with consideration for
themselves and others.

Demonstrate strength, balance and coordination when playing.

Move energetically, such as running, jumping, dancing, hopping,
skipping and climbing.

Hold a pencil effectively in preparation for fluent writing — using the

tripod grip in almost all cases.

+ Use a range of small tools, including scissors, paintbrushes

and cutlery.

Begin to show accuracy and care when drawing.

Area of Learning “ Early Learning Goals

Self-Regulation

Personal, Social
and Emotional
Development
Managing Self

Building
Relationships

+ Show an understanding of their own feelings and those of others, and
begin to regulate their behaviour accordingly.

+ Set and work towards simple goals, being able to wait for what they
want and control their immediate impulses when appropriate.

Give focused attention to what the teacher says, responding
appropriately even when engaged in activity, and show an ability to
follow instructions involving several ideas or actions.

* Be confident to try new activities and show independence, resilience
and perseverance in the face of challenge.

* Explain the reasons for rules, know right from wrong and try to behave
accordingly.

* Manage their own basic hygiene and personal needs, including
dressing, going to the toilet and understanding the importance of
healthy food choices.

« Work and play cooperatively and take turns with others.

+ Form positive attachments to adults and friendships with peers.

« Show sensitivity to their own and to others’ needs.




Prime areas Early Learning Goals

Have a deep understanding of number to 10, including the
Safely use and explore a variety of materials, tools and techniques, composition of each number.

experimenting with colour, design, texture, form and function. M. _ . , )
Creating ) ) i Subitise (recognise quantities without counting) up to 5.
ith Material Share their creations, explaining the process they have used. Number . »
- SR Automatically recall (without reference to rhymes, counting or other

* Make i of pmps.and materials when role playing characters in aids) number bonds up to 5 (including subtraction facts) and some
narratives and stories. 2 3
number bonds to 10, including double facts.

Invent, adapt and recount narratives and stories with peers and Verbally count beyond 20, recognising the pattern of the
their teacher. counting system.

Being
Imaginative and | + Sing a range of well-known nursery rhymes and songs.

Expressive Compare quantities up to 10 in different contexts, recognising when

Perform songs, rhymes, poems and stories with others, and (when Numerical one quantity is greater than, less than or the same as the other
appropriate) try to move in time with music. - Patterns quantity.

Explore and represent patterns within numbers up to 10, including
evens and odds, double facts and how quantities can be
distributed equally.

+ Talk about the lives of the people around them and their roles
in society.
Past + Know some similarities and differences between things in the past
s Pvageid; | SPSINOWGEWING i Thelr XpEnences dd what has Diosn read Demonstrate understanding of what has been read to them by

inclass. : : g : :
retelling stories and narratives using their own words and recently
* Understand the past throug.h settings, character.s and events introduced vocabulary.
encountered in books read in class and storytelling.

Comprehension Anticipate (where appropriate) key events in stories.
+ Describe theirimmediate environment using knowledge from

observation, discussion, stories, non-fiction texts and maps. Use and understand recently introduced vocabulary during

discussions about stories, non-fiction, rhymes and poems and during

+ Know some similarities and differences between different religious
role play.

People, nd cultural communities in thi ntry, drawing on their experien
Understanding Culture and 9 dci L:t? C% L: |des | ScoUny-Clawingondisirexpeiences
the World Communities | 2NCVRARNASIEEN[CACTNCI08S: Say a sound for each letter in the alphabet and at least 10 digraphs.

+ Explain some similarities and differences between life in this country R ith their phonic k |
and life in other countries, drawing on knowledge from stories, non- ead words consistent with their phonic knowledge by

fiction texts and (when appropriate) maps. Word Reading sound-blending.

Read aloud simple sentences and books that are consistent with their
phonic knowledge, including some common exception words.

+ Explore the natural world around them, making observations and
drawing pictures of animals and plants

+ Know some similarities and differences between the natural world Write recognisable letters, most of which are correctly formed.
The around them and contrasting environments, drawing on their ) :
Natural World experiences and what has been read in class Writing Spell words by identifying sounds in them and representing the

* Understand some important processes and changes in the natural sounds with a letter or letters.

world around them, including the seasons and changing states Write simple phrases and sentences that can be read by others.
of matter.
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Reading in YR | AR e

Your child'will bring home a book with no words and will do for the next few weeks‘i[!l!l
Here are a few tips for sharmg wordless picture books with your child: ! ﬂ m*‘-“’g‘f‘
Recogmse that there are no right’ or ‘wrong’ ways to read a wordless book. One of the wonderful
benefits of using wordless books is how each child creates their own story (or stories!) from the same
‘ o pictures. | .
- Spend time looking at the cover and talking about the book's title. Based on those two things, make a
few predictions about the story.
+ Take a “picture walk” through the pages of the book. Look carefully at the expressions on characters’
faces, the setting and the colours they can see. Talk to each other about what you see. These
conversations will enrich the storytelling. ’
Enjoy the pictures and point out a few things, but don't worry too much about telling a story yet. Just
enjoy the pictures and get a sense of what the book is about.

+ Go back through the book a second time and get ready for some great storytelling! Consider going

first and acting as a model for your child. Have different voices for the characters, add sound effects
and use mterestmg words in your version of the book.




Encourage your child to “read” you the book with their storytelling. Focus on the words your child uses when they
tell the story. Help your child expand their sentences or thoughts by encouraging them to add information from
the illustration’s details. One way to encourage more details is by askmg “W" questions: Who? Where? When? Why?

+ Finish your wordless book sharing by asking a few simple questions: What pictures helped you tell the story?
What was your favourite part of your story? Have you had an experience like the one in your story?
Sharing wordless books is a terrific way to build important literacy skills, including listening skills, vocabulary,
comprehension — and an increased awareness of how stories are “built,” as the storyteller often uses a
begmmng middle, end format. For a book with no words, you'll be surprised at all the talking you will do, and all

- the fun you'll have




2. Move onto blending the onset and rime in words

Easier if you firstly concentrate on the same word

What is blending?

Oral blending is when children can HEAR the

individual sounds (phonemes) in words and
then push those sounds together to form the
whole word. This is a skill developed in Phase
1. You say the individual sounds and children
merge those sounds to say the whole word.

Play gomes like Simon Says. You say "can
you stand u-p?” or "can you c-I-a-p your
hands?" and they blend the sounds to

perform the action.

Struggling with oral
blending of phonemes?

1. Try syllables in words for your child to practise
blending chunks of sounds.

win - dow

rab - bit
You'll find that they will pick this up fairly quickly

c-ot
b-at
h-ot

family (rhyme)

Model Blending

Model blending sounds as much as
you possibly can.

"I need my c-oa-t". "coat”
"I'm making a cup of t-eq”. "tea”
"I can see a 'b-ir-d". "bird”

You can see if after a while they can
naturally blend the sounds they
hear rather than you.

Blending to Read

When children move on to begin blending for
reading this requires a lot of complex skills all
needed at the same time. Children need to be
able to quickly identify the graphemes (letters
or combinations of letters) and their
corresponding sounds, remember them and
then merge the sounds together,

If a child is struggling to do this then check
whether they recognise all the grophemes
and can recall the sounds quickly. You might
need to go back and fill some gaps in

Use Pure Sounds

Try to avoid using an ‘uh’ at the end of

the letter sounds. So not ‘muh, luh, suh'

but 'mmm, lllll, ssss'. The technical term
for the 'uh’ Is a Schwa.

Using the pure sounds makes it easier for
children to blend the sounds together to
form the word.

It's easier to merge "ssss, u, nnnnn”
rather than "sub, u, nuh"

Start with VC words

A VC word is a word that is a vowel
followed by a consonant. Blending two
sounds will be easier that blending three.
If they've had practise ot blending two
syllables this might come easily.

Words to start with using Set 1and 2
sounds from Phase 2.
i-n
a-t
-t




Soon your child will bring home a reading book that matches the phonics sounds they have been learning in their
phonics sessions in school. There may also be some “tricky words” in the book that they have also covered in phonics
(These are words you can not use phonics to sound out for example the , to, go.)

Parents Phonics meeting

- Handout recourses to support home

- Talk about different activities to do at home
- Questions




WRITING IN YR

Developing Early Writing Skills

Before putting pen to paper... building

gross & fine motor skills
F N




What you can do at home....

Messy play — cornflour & water to make slime, mark-making in hair
conditioner, tweezers/ spoons to collect pasta, buttons, beads, rice....the
list is endless!

Creative — painting, drawing & colouring
Outdoor play = climbing, digging in the mud & throwing & catching games.

Big scale mark-making — chalks on the floor, buckets of water & large paint
brushes or rollers.

WWriting shopping lists together to take with you — can your child read
their own writing and tick items off the list as you find them?

Writing cards, diaries and invitations to friends and family - it is important
that writing has a purpose.

At school we have daily funky finger time where
we develop the strength in our fingers and hands
to help prepare us for the mechanics of writing.

Getting it right....
Helping your child to begin to write

» Mark-making with meaning — can your
child talk about the marks that they
make?

» Swapping hands & pencil grip — show your
child how a pencil should be held & gently

encourage this...every child will be ready
for this in their own time.




Progression in mark making skills

Picturas Random Scribble Symbols that Random letters Letter Letter groups
Scribbling writing represent letters Strings

@ | () “ab“' C U | Btecieni] es 2T
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Ficture tells a story 1o | Starting poanl at any | Frogression is Mick letflers of syrmbols Lelier stnngs Separated by
Cconvey message point of paper from lefi to nghit mawe from L o spaces o
R and move resermble deffenent
dowm the page woids

Multipla related
sentences with

o e Letter formation

1o s

hehcony e < When your child begins to show signs of

ke horse com ron )

being ready to write, please encourage the
correct letter formation.

Awaneness of | Beginneng and ending letbers ang wsed r.-.J'il.'l:Il.u'l'5!.1ur|-:;n-1u:|r|r:lll.u'l',I A child hears Whole sentente wiiting develops 0:0 Please encourage your‘ child to use Iower
pnint, copeed 1o represent words be watien as a consonani begmmng. meddle k . . . .
e Voweis begn to appear. | - and end sounds case letters (with exception of initial letter
' of their name). Capital letters should only b
introduced when your child is beginning to
write sentences with some confidence and
they are aware of upper case letters from

their learning in phonics.

<Bad habits are very difficult to ‘un-learn’ —
let’s get it right from the very beginning!




MATHS IN YR

What Maths might look like in Early
Years...

Children learn best when...

 Maths is practical

«Maths is fun

» Maths is used as part of their
own play or a game.

» Maths is purposeful.

What you can do at home...

YouTube have lots of videos to watch and sing along to!

Practical maths — counting items into a shopping basket, adding
small quantities of coins together, sharing toy food at a teddy bear’s
picnic etc.

Play should include opportunities for size, shape, capacity, number
and simple addition and subtraction vocabulary.

Remember to write down significant learning on a WOW moment!
Board games

Online games exploring number, shape and more!

Playing | spy whilst on walks cut and about — which shapes or

great for this.

Baking — support your child in reading numbers for ingredients,




Outdoor learning (Wednesday)

Every ... afternoon we use the larger outdoor spaces within school as part of our learning time. Learning outside the classroom
supports the development of healthy and active lifestyles by offering children opportunities for physical activity, freedom and
movement, and promoting a sense of well-being.

e Learning outside the classroom gives children contact with the natural World and offers them experiences that are unlque {0
outdoors, such as direct contact with the weather and the seasons.

e Playing and learning outside also helps children to understand and respect nature, the environment and the
interdependence of humans, animals, plants, and lifecycles.

e Outdoor play also supports children’s problem-solving skills and nurtures their creativity, as well as providing rich
opportunities for their developing imagination, inventiveness and resourcefulness.

e Children need an outdoor environment that can provide them with space, both upwards and outwards, and places to explore,
experiment, discover, be active and healthy, and to develop their physical capabilities. :
 The outdoor environment offers space and therefore is particularly important to those children who learn best through active
movement. Very young children learn predominately through their sensory and physical experiences which supports brain
development and the creation of neural networks.

e For many children, playing outdoors at their early years setting may be the only opportunity they have to play safely and
freely while they learn to assess risk and develop the skills to manage new situations.

We ask that you send wellys into school ( these can be let in a bag on their pegs if you like). It is important that children have
shoes to change into as we do get muddy during these sessions and we do not want to track this mud back into school.
You may also like to send a different outdoor coat for this session as it also may get dirty. W&” .

5 n,}i" "




Continuous Provision

Continuous provision describes all of the different provision areas which are available for children to use every day. Within ‘
each of these areas of provision there should be a core range of resources that children can use all of the time, throughout
the whole year.

Why is Continuous Provision Impor"ranf?

Carefully planned continuous provision will enable children to learn skills, will challenge their thinking and help them to embed

concepts. It should also provide the context for a variety of learning conversations between children and adults with rich

opportunities for modelling and extending speech and vocabulary. It is within this learning environment that the children WI”
also develop key learning attributes.

To embed concepts. It should also provide the context for a variety of learning conversations between children and adults with
rich opportunities for modelling and extending speech and vocabulary. It is within this-learning environment that the children
will also develop key learning attributes.

The purpose of Continuous Provision is fo provide a continuous and constant resource to allow children to explore their interests,
start projects or consolidate learning. :

We will be introducing plan, do, review to the children soon.

In the plan-do review process, children make plans, carry them out, and reflect on what they have done. In doingso, children
learn to take initiative, solve problems, work with others, and accomplish their goals - their play becomes more purposeful and
focused.
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Mathematics

This Curriculum supports 4-5 ye
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Understanding the World — The Natural World & Technology

This Currioulum supports 4-5 year olds with their development in Understanding the World - The ‘Warld and prepanes pupils for the

ence, Computing & Geography Curricul ums.
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This Cunriculum supports 4-5 year olds with their develocpment in Understandin
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Understanding the World — Past and Present; People, Culture and Communities
thee World- People & Commaunities and prepares pupds for the K51 RE, History, PHSE & RSE Curriculums alon
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Homework

 Reading 5 times per week.
* Weekly/ termly homework will set online
on the class page.

abulary will develop faster i
ple things that do not

Fridge words

Objects from hoa

Photographs

Vocabulary homework

t precious beddy b

On-the-way-he

b lots of lots of pe i ots o 3

Special challenges

General polnters

you get invokved.
not require too much

effort.



https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/
https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/
https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/
https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/
https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/
https://www.stmarymagdaleneprimary.co.uk/foundation-stage-1/

PE and Sports

= PE uniform —this can be found here:
https://stmarymagdaleneprimary.secure-
primarysite.net/uniform/ - please ensure correct
kit is worn and that earrings are not worn for PE.

PE Uniform

Plain white T-shirt

= We are supported by Next Level Sports Plain navy blue shorts

= https://www.nextlevelsportsltd.com/ Plain navy jogging bottoms

= Last year, we were awarded the Gold School Plain plimsols or trainers
Games Award.

= One PE lesson each week will be taught by a

qualified Sports Coach. e klndly request that you label all

—=children's clothing clearly to prevent
losses. Please note that earrings are not
allowed to be worn for PE;

= Our PE day is Monday. Please send your child to
~ schoolin their PE kit.
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OPAL

As we enter autumn and the field gets muddier, please ensure your
child has a pair of named wellies in school for lunchtimes. You may
wish to pI‘OVIde a puddle suit too. Please make sure these are named.

Shorter term projects for this term include the addition of slack lines,
scooter’boards, sociable seating areas and new hammocks.

Longer term OPAL projects include expanding the mud kitchen,
creating large flower beds outside of Y2 and KS2 cIassrooms and
rewilding areas of the field.

If you think you can help please let us know!

We're grateful to receive any donations, from pallets to small world
items - please drop them at the school office.




Proposed Fieldwork

Please be aware that these are not guaranteed and have to be risk and context assessed before going ahead -
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e White Post
Farm

e Perlethorpe

e (Traditional
tales)




Dlary Dates

17.10.25- Break up for half term.
07.1.25- Individual photos
' W/C 10.11.25- Parents Evening

| 25.11.25- Panto trip

| 11.12.24- Christmas Disco
16.12.25— Nativity

TBC — Phonics meetlng (Parent drop in
sessions)

P — : . 2 TBC — Reading at home



Questions and Feedback '

*Please use the QR code Welcome Meetings )
to provide feedback on
tonight.

*If you have any
questions that we didn't
have time to answer,
~thereisan opportunity at
the end of the

- questionnaire.
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